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Abstract: The present contribution reports on a recent survey of dictionary-consulting habits 

and preferences of university students majoring in English at a European university. Amongst the 

information sought is the choice between digital online dictionaries and traditional print diction-

aries, as well as a number of other issues of interest to lexicographers and educators. It was found 

that online dictionaries have all but replaced the traditional paper dictionary, suggesting that the 

digital revolution in lexicography hailed by Lew and De Schryver (2014) is complete. A positive 

finding is that students prefer dictionaries that are highly rated by experts. The paper concludes 

with a number of pedagogical suggestions. 
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Opsomming: Ná die digitale revolusie: Woordeboekvoorkeure van stu-
dente met Engels as hoofvak aan 'n Europese universiteit. In hierdie bydrae word 

verslag gelewer oor 'n onlangse opname van woordeboekraadplegingsgewoontes en -voorkeure 

van universiteitstudente met Engels as hoofvak aan 'n Eurpese universiteit. Inligting wat o.a. 

ondersoek is, is die keuse tussen digitale aanlyn woordeboeke en tradisioneel gedrukte woorde-

boeke, asook 'n aantal ander kwessies van belang vir leksikograwe en opvoeders. Daar is bevind 

dat aanlyn woordeboeke byna die tradisionele papierwoordeboek vervang het, wat daarop dui dat 

die digitale revolusie in die leksikografie, soos voorspel deur Lew en De Schryver (2014), voltooi is. 'n 

Positiewe bevinding wat gemaak is, dui daarop dat studente woordeboeke verkies wat hoog aange-

skrewe word deur kundiges. Hierdie artikel word afgesluit met 'n aantal pedagogiese voorstelle. 

Sleutelwoorde: ENGELS, LEKSIKALE INLIGTING, LEKSIKOGRAFIE, WOORDEBOEK-
GEBRUIK, DIGITALE GELETTERDHEID, AANLYN WOORDEBOEK 

1. Introduction

The study of dictionary use is a continuously evolving area of research driven 
by ongoing advances in methodology as well as technology. A variety of 
research techniques have been employed in the field of dictionary use over the 
past years, such as participant and non-participant observations, self-accounts, 
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think-aloud protocols, or videotaping, to mention only a few (Welker 2013; 
Lew 2015; Schierholz 2015). Also, test-based and experimental research has 
played a major role in the context of dictionary use by contributing to higher 
objectivity and reliability of the collected data (Nesi 2000), aided by refine-
ments in statistical inference. A notable development was the pioneering of 
eye-tracking technology in the study of dictionary consultation behavior 
(Simonsen 2009, 2011; Tono 2011; Lew et al. 2013, 2018), as was the study of 
dictionary log-files (De Schryver et al. 2019). Notwithstanding the importance 
of all the aforementioned methodological approaches, survey-based research 
remains valid when it comes to gauging user habits, preferences, and attitudes 
(Kosem et al. 2019). To attain the principal research objectives, this is the tech-
nique adopted for the present study which deals with the dictionary prefer-
ences of English majors at a European university.  

2. Benefits and drawbacks of questionnaires 

The questionnaire is a powerful instrument in the sense that survey-based 
research facilitates the collection of substantial data within a reasonable time-
frame. However, there are concerns about the extent to which this approach 
yields accurate and reliable data. For example, the fact that some respondents 
could be unwilling to provide honest answers in the questionnaire should be 
taken seriously (Humblé 2001: 44). Sudman and Bradburn (1982) identify this 
problem by arriving at the conclusion that either under-reporting or over-
reporting can occur when respondents are asked to give detailed information 
with regards to sensitive issues (family life, private life, income, etc.). As a 
result, valuable information is withheld from the researcher, which hinders the 
process of accurate data collection. Another potential problem is specifically related 
to the responses provided by the respondents. In particular, Hatherall (1984: 184) 
speculates that some respondents can unintentionally supply researchers with 
inaccurate data, by posing the much-quoted question: "Are subjects saying here 
what they do, or what they think they do, or what they think they ought to do, 
or indeed a mixture of all three"? Given the fact that numerous surveys are 
presently administered online, there is no denying that in various cases it 
would be difficult for the researcher to get in touch with the respondents to 
obtain any additional information necessary for reasons of clarification, unless 
of course such question items are included in the questionnaire from the outset. 
Tono (2001: 67) shares Hatherall's point of view by acknowledging that in 
surveys "the findings are still "indirect" in the sense that they only record what 
the users think happens, as opposed to what actually happens". Interestingly, 
Harris (2014: 2-3) expresses his opinion by contending that "[w]riting question-
naires is arguably one of the most challenging forms of writing. It is, in a sense, 
a conversation between you and hundreds, if not thousands, of diverse 
respondents. The conversation may take fifteen, thirty, or even forty-five min-
utes". Last but not least, as Debois (2019) points out, among other problematic 
issues with questionnaires are: skipped questions, problems related to the 
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interpretation of specific questions by the respondents, the inability of the 
researcher to analyze the respondents' emotional state of mind, problems with 
interpreting open-ended1 question responses, respondent bias, lack of person-
alization, unconscientious answers, questionnaire fatigue.  

The reason for which the researcher sets out to prepare a questionnaire is 
obviously not because this research instrument has its shortcomings in survey-
based research. The questionnaire is a tool which allows the researcher to con-
duct a survey. According to Brown's (2001: 6) definition, questionnaires are 
"written instruments that present respondents with a series of questions or state-
ments to which they are to react either by writing out their answers or selecting 
them among existing answers". In other words, a questionnaire constitutes a set 
of questions prepared by the researcher, whereas a survey is a broader term 
which could simply be defined as the process of data collection and analysis of 
the responses provided by the respondents, through the use of research in-
struments such as the interview or questionnaire. Yet another definition of a 
survey would be that it is simply "a system for collecting information" (Sue and 
Ritter 2012: 3). There are countless benefits to drawing up questionnaires, or 
conducting survey-based research. Debois (2019) lists the following advantages 
of questionnaires: inexpensive, practical, fast results, scalability, comparability, 
easy analysis, validity and reliability, standardized, no pressure, respondent 
anonymity. Mackey and Gass (2005: 94-96) contend that questionnaires hold a 
serious advantage over individual interviews as they are more economical and 
practical. In addition, Mackey and Gass mention flexibility as an added 
advantage, since "questionnaires can provide both qualitative insights and 
quantifiable data, and (…) are (…) used in a range of research". Furthermore, 
Jackson and Furnham (2000: 5), who elaborate on surveys and questionnaires 
for health professionals and administrators, note that questionnaires allow one 
to "identify opportunities for growth, change and improvement", a remark that 
is easily transferable to the dictionary user research context. As far as Internet 
surveys are concerned, Blair et al. (2014: 57) contend that "[t]he two great 
advantages of Internet surveys are the low cost and the speed of data collec-
tion". Blaxter et al. (2006: 79) point to the fact that surveys "may be repeated in 
the future or in different settings to allow comparisons to be made". In brief, 
the advantages of surveys for the researcher are plentiful. 

All things considered, questionnaires have their advantages and disad-
vantages. For the sake of clarity, it is the author's belief that the benefits of survey-
based research in dictionary user studies outweigh the drawbacks. Question-
naires are an effective tool which provide researchers with comments and 
reflections of respondents that can be an invaluable source of information. By 
way of example, bearing in mind that contemporary dictionaries are designed 
for their users, it must be admitted that depriving oneself of the mere opportu-
nity to acquire inside knowledge or fresh insights from the target user groups, 
who regularly use newly updated dictionaries, could be perceived as an irra-
tional decision, even if this would mean obtaining only a minuscule amount of 
information from the collected data. Furthermore, a questionnaire can espe-
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cially prove to be a useful instrument for metalexicographers wishing to 
enhance their research design or consolidate their findings by supplying addi-
tional data. Also, in the author's view, questionnaires can serve as a starting 
point for the main research by revealing aspects worthy of further study. Last 
but not least, in the context of dictionary use studies, questionnaires can have a 
didactic purpose as "[u]niversity leaders [can] use results from surveys of stu-
dents to revise their undergraduate and graduate education programs" (Dill-
man et al. 2014: 1), and can influence the didactic approach of teaching students 
how to use dictionaries, what types of dictionaries to use, etc. Importantly, this 
will be one of the main aims of the present survey. To sum up, a questionnaire-
based survey is justified if it is appropriate to the researcher's aims and objec-
tives, and on condition that the appropriate research design is adopted. 

The following sections will elaborate on the present survey and its main 
findings. 

3. Aims of the present survey 

The aim of the present survey was threefold. First and foremost, the author set 
out to analyze how English majors at a European university use dictionaries 
and what types of dictionaries they consult when searching for pertinent in-
formation. In particular, the aim was to see to what extent the digital revolution 
in lexicography (Lew and De Schryver 2014) has completed its cycle among 
college-level students with an interest in language. 

Second, the survey had a didactic purpose. The aim was to collect and 
analyze the data provided by the participants, and make inferences about how 
to rethink the approach to teaching English majors how to use dictionaries, 
what in dictionaries should students pay special attention to, etc.  

Finally, the third aim of the survey was to re-establish the usefulness of 
survey-based research in dictionary user studies. Given the aims of the present 
survey, an attempt was made to find answers to the following research ques-
tions: 

1. What types of dictionaries are used by English majors? 

2. How do English majors at a European university use dictionaries? 

3. Do the findings of the current survey carry any pedagogical implications 
for dictionary use by English majors?  

4. Method, participants and procedure 

To meet the objectives of the survey and given the COVID-19 pandemic and 
restrictions, as well as the fact that students had been attending online classes 
at the university (academic year 2020/2021), an online questionnaire was cre-
ated using Microsoft Forms. Microsoft Forms is part of Office 365 and it is an 
easy-to-use online survey creator. The questionnaire consisted of 20 questions 
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phrased in Polish, the respondents' native language, and included 17 closed-
ended questions and 3 open-ended questions which required lengthier 
responses (see Appendix B). The aim of presenting the questionnaire in the 
respondents' first language was to ensure the students' best possible compre-
hension of the survey questions. A mixed question format (i.e., open-ended 
along closed-ended items) was deemed as the most appropriate in the present 
context as the aim was not only to collect information that could be expressed 
numerically (quantitative analysis) but also to obtain information about the 
attitudes or habits (qualitative analysis) of the students. As far as the multiple-
choice questions are concerned (Cohen et al. 2007: 323), the respondents were 
asked to select either only one answer (a single answer mode), or the students 
were asked to select more than one answer (multiple answer mode). One 
dichotomous question (answer options: yes, no) was also included in the sur-
vey. A Likert-type rating scale was adopted for selected questions. Using tech-
nical language in the questionnaire was avoided, which might have caused 
confusion (see Lew 2002, 2004). The questionnaire was distributed to the stu-
dents via Microsoft Teams and e-mail. In order to fill out the questionnaire, the 
students had to log into their student accounts and complete the questionnaire 
via Microsoft Forms. A maximum of twenty minutes was allowed for the com-
pletion of the task, taking into consideration the fact that surveys should be 
kept sufficiently short. In this way it was possible to ensure that the participants 
would give the task their full attention when completing the questionnaire. Pub-
lished research (e.g. Macer and Wilson 2013, as cited in Brace 2018: 49-50) sug-
gests that the optimum duration of online surveys should be approximately 
15 minutes. Given the format of the present survey (inclusion of both closed-
ended and open-ended questions), an additional 5 minutes was given to the 
respondents. 

To reiterate, the aim of the present survey was to analyze how English 
majors at a European university used dictionaries, and also to see what types of 
dictionaries students consulted when dealing with specific tasks (for example, 
translation tasks). Given the serious disruptions related to the COVID-19 pan-
demic, the sample was limited to one university (University of Warmia and 
Mazury in Olsztyn, Poland). This sample, however, was reasonably representative 
of European institutions of higher learning, based on the fact that Poland appeared 
to be quite a typical country in a recent pan-European survey (Kosem et al. 2019), 
and the university itself was a mid-sized public university. 

The respondents who participated in the survey were males and females 
between 19 and 25 years old, and they were native speakers of Polish. They 
were first-year, second-year, third-year, fourth-year, and fifth-year full-time 
students majoring in English at the Faculty of Humanities. Their English profi-
ciency level ranged from upper-intermediate to advanced (level B2 and C1 by 
the Common European Framework of Reference for Languages standards). 
Due to the COVID-19 pandemic and related restrictions, as well as the fact that 
classes had been taught online for the whole academic year (2020/2021), data 
were collected from the majority of the students, however, not all of the stu-
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dents of English at the University of Warmia and Mazury in Olsztyn could 
participate in the survey: data were gathered from approximately 66.7% of the 
students (168 students of English, full-time studies). Consequently, taking into 
account this limitation, the data were not analyzed by the students' year of study 
and instead the survey data were summarized altogether as a whole, given the 
fact that the reasons for self-selection might vary with the year of study.  

5. Results and findings 

The vast majority of the respondents (99%) said that they usually resorted to 
online dictionaries for the purpose of dictionary consultation, while only 1% of 
the students admitted to using paper dictionaries. Nowadays this finding is not 
at all surprising as online dictionaries hold a real advantage over their printed 
counterpart, such as easy access, faster entry consultation time, up-to-date 
content or multimedia features, to name just a few. Also, it is more convenient 
for the average dictionary user to search for pertinent information in dictionaries 
which are available online, given that dictionary use very frequently occurs 
when other computer-based activities are performed (see Kosem et al. 2019). 

Table 1: Responses to Question 1 (What dictionaries do you usually use?) 

Type of dictionary   No. of responses   Percentage 

Online dictionaries 167 99% 

Paper dictionaries 1 1% 

Notwithstanding the obvious differences between the online and paper dic-
tionary formats and the apparent superiority of the former, in the present sur-
vey the respondents were also asked to describe the situations in which they 
would favor a book-form dictionary over an online dictionary (Open-ended ques-
tion: Explain in what situations you would prefer to use a paper dictionary rather than 
an online dictionary.). Interestingly, some of the respondents made it clear that 
they would rather use a paper dictionary when working on their writing 
assignments (essays, paragraphs, etc.) or during the process of writing longer 
theses, such as their BA or MA papers. In addition, another student explained 
that he would rather resort to a paper dictionary during the process of writing 
which would not involve using a computer. In other words, this finding 
implies that there are students who use online dictionaries for computer-based 
tasks, whereas those students who focus solely on paper-based tasks resort to 
print dictionaries. Also, it appears that there is a minority of students who 
believe that paper dictionaries have more reliable content than their counter-
part. A few students reported that in situations of doubt they would rather 
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reach for a print dictionary. Further, there were students who said that they 
would rather use a paper dictionary if they had more time, or when they study 
or learn for pleasure. A few students reported that paper dictionaries enhanced 
their ability to memorize words better. Two students said that they consulted 
book-form dictionaries only when the information that they were looking for in 
an online dictionary could not be found. Last but not least, one student claimed 
that he used print dictionaries when giving private lessons. 

As for the specific online dictionaries that the respondents consult regu-
larly when dealing with Polish–English or English–Polish translation tasks, the 
majority of the respondents (71%) chose Diki.pl, 67% of the respondents opted 
for Bab.la, whereas 54% of the students admitted to the fact that they also 
tended to rely on Google Translate. For this question, the respondents were 
allowed to select more than one answer. PONS, Ling.pl and Edict.pl turned out 
to be the students' least favorite dictionaries, achieving scores of 10%, 4% and 
1% respectively. Interestingly, 7% of the respondents said that they used other 
dictionaries or parallel corpus query tools (for example, Reverso Context, Linguee.pl 
or Cambridge Dictionary) when translating words, texts, etc. 

Table 2: Responses to Question 2 (Which of the following online dictionaries 
do you use for Polish–English or English–Polish translation?) 

Answer option No. of responses Percentage 

Diki.pl 120 71% 

Bab.la 113 67% 

Google Translate 91 54% 

PONS 42 10% 

Ling.pl 18 4% 

I use other dictionaries 12 7% 

Edict.pl 2 1% 

Students who are more fluent and proficient in the English language also 
endeavor to find relevant information in monolingual learners' dictionaries 
when dealing with a specific task. Such dictionaries are rich in, for example, 
collocational information, example sentences, etc. Hence, in the following 
question the respondents were asked to select the British English monolingual 
learners' dictionaries that they used (the students were allowed to select more 
than one option for this particular question). As many as 93% of the students 
expressed their satisfaction with the Cambridge Dictionary, while the Macmillan 
Dictionary was rated by the students as the second most frequently used mono-
lingual learner's dictionary (59%). Interestingly, less than half of the students 
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admitted to using either the Oxford Advanced Learner's Dictionary (43%), Collins 
Online Dictionary (22%) or Longman Dictionary of Contemporary English (13%), 
which all appeared to be less useful dictionaries to the participants. 

Table 3: Responses to Question 3 (Which of the following British English 
monolingual learners' dictionaries do you use?) 

Dictionary No. of responses Percentage 

Cambridge Dictionary 155 93% 

Macmillan Dictionary 98 59% 

Oxford Advanced Learner's Dictionary 71 43% 

Collins Online Dictionary 36 22% 

Longman Dictionary of Contemporary English 21 13% 

The aim of the following question in the survey was to find out how often stu-
dents engaged in dictionary consultation. Most respondents declared that they 
used dictionaries almost every day (40%), 31% of them said that they consulted 
dictionaries a few times a week, whereas 23% of the students admitted to 
searching for information in dictionaries every day. 4% of the respondents said 
they used dictionaries once a week, while 2% admitted to using a dictionary 
twice a week. 

Table 4: Frequency of dictionary use (Question 4: How often do you use a 
dictionary?) 

Frequency of dictionary use No. of responses Percentage 

Once a week 7 4% 

Twice a week 3 2% 

A few times a week 52 31% 

Almost every day 68 40% 

Every day 38 23% 

The respondents were also asked how many dictionaries they usually used 
when looking for the meaning of a difficult word. The main purpose of this 
question was to see whether students tend to fully engage themselves in the 
process of dictionary use and refuse to abandon their attempt to find the correct 
meaning of a word when dealing with more sophisticated items. 18% of the 
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students declared that in such situations they resorted to only one dictionary, 
52% admitted to being more inquisitive and as a result using two dictionaries, 
whereas 30% of the students said that they had a tendency to aid their search 
for meaning through the use of more than two dictionaries. Using two or more 
dictionaries for more sophisticated terms seems to be a positive trend, whereas 
the use of one dictionary should not necessarily be frowned upon provided 
that students manage to find the correct answer in a single source. 

Table 5: Responses to Question 5 (How many dictionaries do you usually 
use when you are looking for the meaning of a difficult word in 
English?) 

Answer option No. of responses Percentage 

One dictionary 30 18% 

Two dictionaries 87 52% 

More than two dictionaries 51 30% 

By and large, research has shown that dictionaries play a positive role in writ-
ing. For example, Lew (2016) and Tall and Hurman (2002) have demonstrated 
that dictionaries can significantly improve the quality of writing, whereas other 
studies (Bishop 2000; East 2008) have indicated that the mere availability of 
dictionaries in the process of writing brings students psychological reassurance 
during tests and examinations. In addition, Chon's study (2009) on digital dic-
tionaries showed that Korean students were able to use more sophisticated 
words in their writing tasks once they had discovered those words when using 
a dictionary. In light of the importance of the presence of dictionaries in the 
process of writing, the aim of the present survey was to discover whether Eng-
lish majors tended to use monolingual or bilingual dictionaries when writing 
essays, letters, reports, etc. The findings reveal that most students used both 
monolingual and bilingual dictionaries (58%) for writing, 26% of the students 
used monolingual dictionaries, while only 14% of the students used bilingual 
dictionaries. 1% of the students said that they did not use dictionaries when 
producing written texts, whereas 1% of the respondents opted for the other 
choice. To sum up, deciding to use both monolingual and bilingual dictionar-
ies, or at least having both dictionary types at one's disposal, seems to be the 
right choice. Nevertheless, it seems worrying that a small proportion of the 
students either did not resort to using a dictionary, or solely relied on the use of 
a bilingual dictionary, ignoring the additional benefits that monolingual dic-
tionaries could bring to the process of writing. 
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Table 6: Responses to Question 6 (What dictionary type do you usually use 
for writing in English, for example, an essay, a letter, a report, or 
some other written form?) 

Answer option No. of responses Percentage 

Monolingual 44 26% 

Bilingual 23 14% 

Monolingual and bilingual 97 58% 

I do not use a dictionary 2 1% 

Other 2 1% 

Given Question 7, the students were supposed to provide answers regarding 
the dictionary type they used when searching for the meaning of a newly 
encountered word. 25% of the students said that they used a monolingual dic-
tionary, 23% admitted to using a bilingual dictionary, whereas 52% declared 
that they used both a monolingual and bilingual dictionary. 

Table 7: Responses to Question 7 (What dictionary type do you use more 
often when looking for the meaning of an unknown word in English?) 

Answer option No. of responses Percentage 

I use a monolingual dictionary 42 25% 

I use a bilingual dictionary 38 23% 

I use both a monolingual and 
bilingual dictionary  

88 53% 

One question that has become relevant recently is whether dictionary users 
prefer to engage in dictionary consultation by accessing their desktop/laptop 
computers, smartphones or tablets, and importantly what the reasons are 
behind these choices. Interestingly, this question has already been partially 
answered in a recent survey completed by roughly 10,000 dictionary users and 
non-users (Kosem et al. 2019). The survey revealed that the participants clearly 
favored computer-based dictionaries over either smartphone-based dictionar-
ies or dictionaries accessed from a tablet. The authors attributed this to the 
smaller display size of smartphones and the fact that it might be more conven-
ient for dictionary users to access dictionaries from computers, given that most 
of their activities are computer-based and it seems reasonable to use the same 
device. It could be added that perhaps not all dictionary users own tablets and 
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hence the sporadic use of dictionaries accessed from tablets. Likewise, in the 
present survey, the vast majority of the students (74%) declared that they pre-
ferred to use computer-based dictionaries (either desktop or laptop computers), 
26% preferred using dictionaries from their mobile phones, whereas 1% of the 
respondents said that they preferred to use dictionaries accessed from a tablet. 
This finding indicates that computer-based dictionaries are superior to both the 
smartphone and tablet format of dictionaries, and it seems that the reasons for 
this preference are once again not coincidental.  

Table 8: Responses to Question 8 (What dictionaries do you prefer to use?)  

Answer option No. of responses Percentage 

Dictionaries accessed from a computer 124 74% 

Dictionaries accessed from a smartphone 43 26% 

Dictionaries accessed from a tablet 1 1% 

To elicit more detailed responses on this particular topic, the participants were 
asked to elaborate on why they would rather use a dictionary that can be 
accessed from either a computer (desktop or laptop computer), smartphone or 
tablet (Open-ended question: Explain why you prefer to use a dictionary which can be 
accessed either from a computer, smartphone, or tablet.). Some of the typical responses 
are given below. 

I prefer computer-based dictionaries because I spend most of my time in front of a 
computer. 

It is much easier to search for relevant information in dictionaries via a computer. 
More information can be displayed on a computer screen. 
Text from a computer screen is more readable than text from a smaller mobile 

device. 
I always carry a smartphone with me and can use it at any single moment, using 

smartphone-based dictionaries is simply more convenient. 
I usually work using my laptop, it is more convenient for me to access dictionaries 

from a laptop. 
I prefer computer-based dictionaries because I can quickly access information from a 

few dictionaries by opening multiple tabs in Chrome. 
Using computers is simply more convenient. 
A laptop allows me to use multiple dictionaries at the same time. 
I usually use dictionaries for writing, and I write using Microsoft Word, so it is 

more convenient to use computer-based dictionaries. 
Display size is important, a larger display size is better for my eyesight.  
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When I encounter an unknown word, I can use my mobile phone and quickly find 
the word's meaning. 

I prefer smartphones to computers, so I use smartphone-based dictionaries. Smart-
phones are my favorite device. 

Whenever classes are taught online (due to COVID-19) I always use my computer, 
so I prefer to access dictionaries from a computer. 

I can type faster using a computer keyboard. 
A smartphone allows me to check a word's meaning regardless of where I am. 
I prefer smartphone-based dictionaries because I am not always at home and my lap-

top is turned off. 
I don't use my smartphone too often, so I prefer to access dictionaries from a com-

puter. 
The advertisements in smartphones are annoying, they take up too much space on 

my smartphone screen, I prefer computer-based dictionaries. 
I always use my laptop, there is no point in using two different devices at the same 

time. 
I do not have a tablet. 
Having two different devices (laptop and smartphone) at your disposal is more con-

venient because you can be involved in two different activities at the same time. 
I am more accustomed to using a traditional computer keyboard rather than a touch 

screen. 
The text is larger on a computer screen. 
Dictionary entries displayed on computer screens present more information. 
It depends on the situation. I prefer to use smartphone-based dictionaries during my 

classes. I use computer-based dictionaries at home. 

In another question of the survey, the respondents were asked how they nor-
mally learned the pronunciation of a word. The participants had the opportu-
nity to select either one or two answers depending on their own personal 
strategies for pronunciation search. As many as 96% of the students opted for 
online dictionaries and audio recordings of British and American English 
native speakers. It must be admitted that the fact that students discover the 
pronunciation of selected vocabulary items in this manner means that students 
are well aware of where reliable information about the pronunciation of words 
can be found, they are skilled at solving problems, and are resourceful enough 
to find the information they need independently of anyone's help. 27% of the 
students reported looking for the pronunciation of a word on a random Inter-
net website, 11% would ask a friend for help, 10% would ask their teachers, 
while only 7% of the students said that they would use a paper dictionary for 
phonetic transcription. 11% of the survey participants admitted to employing 
other strategies when searching for a word's pronunciation. 
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Table 9: Responses to Question 9 (How do you usually check the pronuncia-
tion of a word in English?) 

Answer option No. of responses Percentage 

Online dictionary 162 96% 

Internet website 45 27% 

I ask a friend 18 11% 

I ask a teacher 17 10% 

Paper dictionary 12 7% 

Other  19 11% 

To analyze the students' decision-making when encountering an unknown 
word, the respondents were asked what it is that they specifically do when 
faced with such a situation. The following responses were elicited: 59% of the 
students claimed that they used a dictionary, 20% said that they browsed the 
Internet for information, 19% said that they tried to guess the word's meaning 
from context, 1% said that they asked someone what the word means, 1% said 
that they simply ignored the word, and 1% of the students chose the none of the 
above option. The students were asked to select only one answer, which means 
that it is thought-provoking why as many as 41% of the students replied that 
they would not engage in dictionary consultation. On the one hand, it seems 
obvious that some students may already have some general idea about what 
the word means and so they resort to the Internet, or they simply decide to 
guess a word's meaning from context in order to receive confirmation of the 
meaning of the item in question. Nowadays browsing the Internet for informa-
tion is nothing out of the ordinary, which partially explains why 20% of the 
students chose this option. On the other hand, students of English are expected 
to find reliable information about a word so that they not only know what it 
means, but that they also manage to learn more about this word's grammatical 
or collocational environment. This is where dictionaries should come into play, 
given that the main function of dictionaries is explaining word meanings. In 
other words, more proficient students should endeavor to discover how to use 
a word in the language. Hence, it seems reasonable to assume that in such 
situations students should not only rely on intuition and common sense, but 
they ought to strictly adhere to common practices which in this specific sce-
nario clearly involve the need for dictionary consultation. Even if such a stu-
dent intends to only obtain information about what the word means, regardless 
of acquiring information about how this word is used in the language, diction-
aries still seem to be the most logical solution in the context of a student of 
English. 
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Table 10: Responses to Question 10 (What do you usually do when you do 
not know what a word means in English?) 

Answer option No. of responses Percentage 

I use a dictionary 99 59% 

I browse the Internet for information 33 20% 

I guess the meaning from context 32 19% 

I ask someone what it means 1 1% 

I ignore the word 1 1% 

None of the above 2 1% 

To see how important illustrations are to dictionary users, the respondents in the 
current survey were asked whether they thought that the presence of illustrations 
in dictionaries was beneficial to the dictionary user. Significantly, Lew et al. (2018) 
focused in their eye-tracking study on pictorial illustrations in English mono-
lingual learners' dictionaries and their effect on dictionary users' attention, as 
well as extraction and retention of meaning. In other words, it could be said 
that the researchers sought to assess the usefulness of the presence of illustra-
tions in monolingual dictionary entries for learners of English. In the present 
survey, the respondents were simply asked what their opinions were on the 
inclusion of illustrations in dictionary entries. 33% of the respondents said that 
illustrations were probably useful, 16% said that they were useful, 19% said 
that they were probably not useful, 8% were of the opinion that they were not 
needed in dictionaries. 24% of the students said that it was difficult to say. 
Taking these percentages into account, it appears that more than half of the 
students (51%) thought that illustrations were either not needed in dictionary 
entries or the students were simply undecided. Put another way, these data 
illustrate that the students could be divided into two separate groups which 
represent opposite ends of the spectrum. Roughly 50% of the students rather 
perceive illustrations as beneficial in dictionary use, whereas the other half are 
rather doubtful or unconvinced that they are needed.  

Table 11: Responses to Question 11 (Do you think that illustrations in diction-
aries are useful?) 

Answer option No. of responses Percentage 

Yes 27 16% 

Probably 55 33% 

Probably not 31 19% 

No 14 8% 

Difficult to say 41 24% 
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Example sentences provide dictionary users with additional information about 
words. For instance, one can derive collocational or grammatical information 
from examples and learn how a particular word should be used in the lan-
guage in speech or writing. The author of the present survey attempted to see 
whether examples2 are beneficial to dictionary users. To be more precise, the 
participants were asked in the survey to say whether they read example sen-
tences in English monolingual learners' dictionaries. 74% of the students admitted 
to the fact that they usually consulted examples in dictionaries, 21% said that 
they sometimes read them, 5% said that they usually did not even browse 
through them, whereas 1% of the students said that it was difficult to say 
whether they read examples in dictionaries or not. Assuming that the students 
are reporting here what they are actually doing during dictionary consultation, 
it must be contended that the data are promising, and that the students recog-
nize the importance of reading example sentences in monolingual dictionaries 
for learners of English. 

Table 12: Responses to Question 12 (Do you read the example sentences in 
English monolingual learners' dictionaries once you have familiarized 
yourself with the definition of a word? 

Answer option No. of responses Percentage 

I usually do 124 74% 

I sometimes do 35 21% 

I usually do not 8 5% 

Difficult to say 1 1% 

In the following question the respondents had to say whether they thought that 
dictionary users could find frequency information about words in an English 
monolingual learner's dictionary. 117 of the respondents (70%) answered yes, 
while 51 of the respondents (30%) were of the opinion that it was not possible 
to find such information in a dictionary. This finding suggests that there are 
still learners of English (51 students, 30% of the survey participants) who need 
to be made more aware of what type of information English monolingual learners' 
dictionaries have to offer to the average dictionary user. 

Table 13: Responses to Question 13 (Do you think that it is possible to find out 
from an English monolingual learner's dictionary whether a particular 
word is used frequently or infrequently in the English language?  

Answer option No. of responses Percentage 

Yes 117 70% 

No 51 30% 
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Given that monolingual dictionaries for learners of English are a source of 
grammatical information for dictionary users, the author of the survey 
attempted to analyze the frequency of dictionary use for getting information 
about grammar from dictionaries. 25% of the students claimed that they often 
tried to obtain grammatical information from English monolingual learners' 
dictionaries, while 7% declared that they tried to acquire this information very 
often. This finding suggests that 32% of the students were rather keen to learn 
more about grammar from dictionaries and endeavored to get such informa-
tion regularly. On the contrary to this finding, there were students who either 
rarely (16%) or very rarely (10%) tried to acquire grammatical information from 
dictionaries, or there were students who even did not search for this type of 
information (I do not look for grammatical information in dictionaries — 5%). These 
data indicate that 30% of the students infrequently engage in dictionary use for 
the purpose of extending their grammar knowledge. One reason behind this 
statistic could be that dictionary users are not interested in obtaining this type 
of information from dictionaries. Another possibility is that they prefer to use 
grammar books and do not perceive dictionaries as a potential source of 
grammatical information. 38% of the students admitted to the fact that they 
sometimes decided to try to learn grammar from a monolingual dictionary for 
learners of English. To sum up, more or less a third of the students use diction-
aries regularly with the aim of also obtaining grammatical information, roughly a 
third of the students occasionally use dictionaries for the very same purpose, 
whereas approximately a third of the students seldom use dictionaries to get 
information about grammar, or they do not use dictionaries for this purpose. 

Table 14: Responses to Question 14 (How often do you try to obtain grammati-
cal information (part of speech, countable and uncountable nouns, 
transitive and intransitive verbs, irregular verbs, etc.) from English 
monolingual learners' dictionaries?)  

Answer option No. of responses Percentage 

Very often 11 7% 

Often  42 25% 

Sometimes 64 38% 

Rarely 27 16% 

Very rarely 16 10% 

I do not look for grammatical informa-
tion in dictionaries 

8 5% 
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An additional question attempted to check how frequently dictionary users 
consulted either the front or back matter of their print dictionaries. Not a single 
respondent admitted to using a dictionary for the purpose of obtaining infor-
mation from the front or back matter frequently (answer option — often). 6% of 
the respondents admitted to using dictionaries in order to get information from 
either the front or back matter of their dictionaries sometimes, 24% declared that 
they engaged in such dictionary consultation rarely, whereas 70% of the stu-
dents did not read or even browse through their dictionaries for such informa-
tion. 

Table 15: Responses to Question 15 (How often do you read the front matter 
or back matter of a paper dictionary?)  

Answer option No. of responses Percentage 

Often 0 0% 

Sometimes 10 6% 

Rarely 41 24% 

I do not read the front or back matter 
of a paper dictionary 

117 70% 

As for the type of information that students usually search for in a monolingual 
dictionary for learners of English, the main finding of the current survey is that 
students primarily consult dictionaries for meaning. In the present survey, 95% 
of the students selected this answer (the students were allowed to select more 
than one answer for this question). Furthermore, it appears that the second rea-
son for which dictionary users reach for a monolingual dictionary is to acquire 
pronunciation information (67%), and what is interesting is that this specific 
type of information in dictionaries plays a more important role for dictionary 
users than the presence of examples (49%), information about spelling (46%), col-
locations (39%), or idioms (23%) in a dictionary. Pessimistically, acquiring gram-
matical information from dictionaries is even less important for the students (17%), 
not to mention the information that can be obtained from either the front or back 
matter of a print dictionary. 
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Table 16: Responses to Question 16 (What type of information do you usually 
look for in an English monolingual learner's dictionary?) 

Answer option No. of responses Percentage 

Meaning 160 95% 

Pronunciation 112 67% 

Examples 82 49% 

Spelling 77 46% 

Collocations 65 39% 

Idioms 39 23% 

Grammar 28 17% 

Front/back matter 1 1% 

Other 1 1% 

A recent empirical study by Dziemianko (2020) explored the relation between 
online advertisements and language reception, production and learning. Inter-
estingly, another aim was to analyze what dictionary users had thought about 
being exposed to online dictionary entries appearing with advertisements. In 
the current survey, the respondents were asked to give their opinion on the 
presence of advertisements in online dictionary entries. 45% of the respondents 
were of the opinion that such advertisements in online dictionary entries were 
disturbing, 39% reported that they were not annoyed by the presence of adver-
tisements, whereas 16% of the students chose the difficult to say answer. In gen-
eral, the conclusion that can be drawn from the survey is that the opinions of 
the students vary and that one possible factor which comes into play in the 
present context is one of individual preferences of the students. 

Table 17: Responses to Question 17 (Do you find advertisements in online 
dictionaries disturbing?) 

Answer option No. of responses Percentage 

Yes 76 45% 

No 65 39% 

Difficult to say 27 16% 

In the third open-ended question (Is there anything you do not like in dictionaries? 
Is anything missing from dictionaries?), the respondents had the opportunity to 
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express their opinions regarding the lexicographic content of dictionaries. Most 
responses were positive, as the majority of students expressed their general 
satisfaction with dictionaries. However, roughly 10% of the students com-
plained that they did not always manage to find the information they were 
looking for in an English monolingual learner's dictionary, and attributed this 
to an insufficient amount of information in dictionaries about how a particular 
word can be used in different contexts. This problem in their view could be 
resolved by making more example sentences available to users in online dic-
tionaries. Additionally, a handful of respondents accentuated the need for the 
incorporation of more example sentences in monolingual learners' dictionaries 
for collocations. 

6. Discussion and conclusions  

The results indicate that, when it comes to bilingual dictionaries, English 
majors favor Diki.pl, Bab.la and Google Translate over the remaining online dic-
tionaries, when dealing with either Polish–English or English–Polish transla-
tion tasks. The 'other dictionary' option (beyond one of: Diki.pl, Bab.la, Google 
Translate, PONS, Ling.pl, Edict.pl) was only supplied by 7% of the participants. 
The most frequent additions here were: Reverso Context, Linguee.pl, and Cam-
bridge Dictionary. Cambridge Dictionary was also the students' dictionary of choice 
as a monolingual learner's dictionary (93%). It is, however, possible that the 
students chose this dictionary as their favorite monolingual dictionary not only 
because the dictionary gives the students access to the Cambridge Advanced 
Learner's Dictionary, but because the portal also includes bilingual dictionaries 
(such as the Cambridge English–Polish Dictionary and Cambridge Polish–English 
Dictionary) selectable from a drop-down list. In other words, this online 
resource guarantees students exposure to the target language alone and at the 
same time creates the opportunity for students to engage in either Polish–Eng-
lish or English–Polish translation, which appears to be an added advantage to 
the monolingual learner's dictionary. The Macmillan Dictionary was rated by the 
students as their second favorite monolingual dictionary (59%), whereas the 
remaining three monolingual learners' dictionaries (Oxford Advanced Learner's 
Dictionary, Collins Online Dictionary, Longman Dictionary of Contemporary English) 
were all selected by less than 50% of the students. 

The data obtained from the current survey confirm earlier findings from 
Lew and Szarowska's study (2017), in which a systematic evaluation frame-
work for online bilingual dictionaries was proposed and applied to the Eng-
lish–Polish language pair. That study found that Diki.pl was the most fre-
quently used and highest-ranked extant dictionary. In the present survey, 
Diki.pl also turned out to be the most-frequently consulted dictionary, and it is 
reassuring that this high popularity corresponds with the outcome of Lew and 
Szarowska's expert quality evaluation: it appears that the users know what 
they are doing when they elect to use a specific dictionary and are able to 
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appreciate the quality. 
It is by no means surprising that the overwhelming majority of the students 

resort to the use of online dictionaries, given the benefits of this specific diction-
ary format. Also, this finding is line with the study of Kosem et al. (2019: 109) in 
which it was found that the younger participants clearly favored the digital 
format of dictionaries over the paper format. It suggests that the digital revolu-
tion (hailed by Lew and De Schryver 2014) has all but completed its course. 
However, the collected evidence points to the fact that print dictionaries cannot 
yet be brushed aside by lexicographers, as there are students who use the book-
form dictionary, for example, for their writing assignments (essays, BA and MA 
theses) or when the students focus on paper-based tasks. Another reason for 
the use of a paper dictionary is to simply enhance the learning process, as some 
students reported that they believed the use of a paper dictionary to be an 
effective memorization technique. Whether this is true or not would need to be 
empirically tested; however, studies (Bishop 2000; East 2008) have demon-
strated that the availability of dictionaries in the process of writing during 
examinations and tests brings students psychological reassurance and alleviates 
stress. By the same token, it is possible that given individual preferences of stu-
dents and their habits of using print dictionaries rather than online dictionaries 
for specific tasks, the mere use of a paper-form dictionary could result in some 
sort of psychological support to such dictionary users, which in turn could per-
haps lead to better memorization of words. In general, the use of a paper dic-
tionary requires more time and effort, and so perhaps the fact that one devotes 
more attention to dictionary consultation via the paper medium can contribute 
to enhanced memorization of vocabulary. 

The findings suggest that most English majors use dictionaries on a regu-
lar basis: 63% of the students reported that they consulted dictionaries (nearly) 
every day, while 31% of the students declared that they engaged in dictionary 
use a few times a week. What needs to be stressed in the present context is that it 
seems reasonable to assume that the frequency of dictionary consultation must 
be related to students' individual preferences and hence it would be unwise to 
say that learners of English should engage in dictionary consultation on a daily 
basis. Some students simply have to use dictionaries more often than other 
students given their heavy workload. As long as students manage to bring back 
the right meaning when deciding to use a dictionary, and provided that stu-
dents use a dictionary when the task at hand requires them to use one, it seems 
that a less sporadic use of dictionaries should not be frowned upon. When it 
comes to looking up more sophisticated words in the dictionary, the majority 
of the survey participants tend to use at least two dictionaries for consultation, 
which seems to be a positive trend. Nevertheless, using one dictionary can also 
be perceived as an optimal strategy on the condition that dictionary users find 
what they are looking for in a single source. 

The findings show that the average dictionary user prefers to access dic-
tionaries from a desktop or laptop computer as opposed to either a smartphone 

http://lexikos.journals.ac.za; https://doi.org/10.5788/32-1-1721 (Article)



240 Bartosz Ptasznik 

device or tablet. This finding appears to be transferable to the larger context of 
European dictionary users as these observations are in agreement with those of 
Kosem et al. (2019), who found that their participants (roughly 10,000 respon-
dents from nearly thirty countries) clearly favored computer-based dictionaries 
over smartphone-based dictionaries. 

In addition, upper-intermediate and advanced-level dictionary users have 
a tendency to search for pronunciation information in online dictionaries, 
which seems to be the most reasonable choice. This should not come as a sur-
prise as audio recordings of native speakers in digital dictionaries are easily 
accessible online and they provide users of the language with quick and easy 
answers as to how a word should be properly pronounced in the target lan-
guage. 

More than two fifths of the participants in the survey admitted to either 
browsing the Internet for information or guessing a word's meaning from con-
text when encountering an unknown word in English, rather than using a dic-
tionary. On the one hand, this finding is rather surprising given that English 
majors participated in the survey. However, taking into account the fact that 
the sample included 19–25-year-olds, who can safely be called digital natives 
growing up in a society of digital technologies, it becomes more clear why dic-
tionary users tend to resort to simpler strategies when encountering unknown 
words. 

The majority of the participants seemed to recognize the importance of 
example sentences in dictionaries. In their open-ended feedback, the students 
strongly emphasized their need for even more examples in dictionaries, not-
withstanding the numerous examples that are already available, for instance, in 
the current English monolingual learners' dictionaries. Given that storage space 
in the context of online dictionaries is no longer a problem for the lexicogra-
pher, perhaps it would be possible to at least rethink the approach of diction-
ary-making in the context of online dictionaries, regarding the inclusion of the 
most optimal number of example sentences in dictionary entries. Studies con-
ducted by Frankenberg-Garcia (2012, 2014, 2015) are a promising start. 

Finally, I would like to make a comment with regards to the third research 
question posed in the survey (Research question 3: Do the findings of the current 
survey carry any pedagogical implications for dictionary use by English 
majors?). 30% of the participants reported that they thought that English mono-
lingual learners' dictionaries did not provide dictionary users with frequency 
information, which in turn means that 70% of the participants were aware that 
frequency information was available. Still, a third of the participants were 
apparently misinformed or simply had never been taught by their teachers that 
this type of information could be obtained from a monolingual pedagogical 
dictionary for learners of English. The aim of including frequency information 
in such a dictionary is, for example, to teach learners which words are fre-
quently used in the language and, consequently, which specific words students 
should learn to be able to communicate in the target language fluently. This 
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salient feature of monolingual learners' dictionaries also allows one to distin-
guish between words and expressions which are frequently used in either spo-
ken or written English. To sum up, in the author's view, teaching English 
majors that frequency information is available in monolingual learners' dic-
tionaries should be made a priority in schools and dictionary classes held at 
universities. Likewise, I would like to make a further comment in relation to 
grammatical information which is incorporated into dictionary entries. Roughly 
two thirds of the survey participants admitted to consulting dictionaries for 
grammar rather occasionally, rarely, or very rarely. It is true that, in general, 
dictionaries are not perceived as the primary source of grammatical informa-
tion for students. However, it is the author's belief that the importance of the 
mere possibility of acquiring syntactic information from monolingual learners' 
dictionaries should at least be stressed by English teachers and lecturers of 
English departments at universities, as modern dictionaries are much more 
than just books or digital products consisting of word lists and their meanings. 
In the author's view, dictionaries constitute repositories of knowledge, or are 
simply reference sources packed with information about word meanings, 
grammar, collocations, and other types of information. 
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Endnotes 

1. Open-ended question responses generally require more time and hence respondents can also 

be reluctant to elaborate on their answers, let alone provide responses for such question items. 

For more information on open-ended questions in survey-based research see Muijs (2004). 

2. To learn more about empirical research dealing with the usefulness of examples in dictionary 

use, see Frankenberg-Garcia's studies (2012, 2014, 2015) in which an elaborate research 

design was adopted. 
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APPENDIX A: Original text of the questionnaire 

ANKIETA (SŁOWNIKI) 

 

Drogi Studencie! Uprzejmie proszę wypełnij ankietę, która składa się łącznie z 20 pytań otwartych i 

zamkniętych. Czas jest nieograniczony, chociaż wypełnienie ankiety nie powinno ci zająć więcej niż 20 

minut. W nawiasach podano informację ile odpowiedzi powinieneś zaznaczyć w wybranym pytaniu 

zamkniętym, natomiast w pytaniach otwartych nie ma żadnych limitów słów. Pomocne w ankiecie będą 

hiperłącza do wybranych słowników internetowych. Klikając na nie zostaniesz automatycznie przekierowany 

do strony internetowej danego słownika (proszę skorzystaj z hiperłączy jeżeli np. chcesz sobie przypomnieć z 

którego słownika korzystasz). Dziękuję za uczestnictwo w ankiecie! 

 

1. Z których słowników częściej korzystasz? (proszę zaznaczyć jedną odpowiedź) 

słowniki papierowe 

słowniki internetowe 

2. Wyjaśnij proszę w jakiej sytuacji wolisz użyć słownik papierowy aniżeli słownik internetowy. 

3. Z których słowników internetowych (angielsko–polskich, polsko–angielskich) korzystasz do 

tłumaczenia? (możesz zaznaczyć więcej niż jedną odpowiedź) 

diki.pl: Słownik angielsko-polski/polsko-angielski online 

bab.la: Słownik angielsko-polski/polsko-angielski online 

edict.pl: Słownik angielsko-polski/polsko-angielski online 

ling.pl: Słownik angielsko-polski/polsko-angielski online 

pons.pl: Słownik angielsko-polski/polsko-angielski online 

translate.google.com 

Korzystam z innych słowników 

4. Z których niżej wymienionych angielskich słowników internetowych (brytyjskich słowników 

jednojęzycznych) korzystasz? (możesz zaznaczyć więcej niż jedną odpowiedź) 

ldoceonline.com (Longman Dictionary of Contemporary English) 

dictionary.cambridge.org (Cambridge Dictionary) 

macmillandictionary.com (Macmillan Dictionary) 

oxfordlearnersdictionaries.com (Oxford Advanced Learner's Dictionary) 

collinsdictionary.com (Collins COBUILD Dictionary) 

5. Jak często korzystasz ze słownika? (proszę zaznaczyć jedną odpowiedź) 

raz w tygodniu 

dwa razy w tygodniu 

kilka razy w tygodniu 

prawie codziennie 

codziennie 

6. Z ilu słowników najczęściej korzystasz, aby sprawdzić znaczenie trudnego wyrazu w języku angielskim? 

(proszę zaznaczyć jedną odpowiedź) 

z jednego słownika 

z dwóch słowników 

więcej niż dwóch słowników 

7. Jakiego słownika najczęściej używasz do pisania w języku angielskim np. eseju, rozprawki, listu, 

sprawozdania bądź innej formy pisemnej? (proszę zaznaczyć jedną odpowiedź) 

jednojęzyczny 

dwujęzyczny 

jednojęzyczny i dwujęzyczny 

nie używam słownika 

8. Z których słowników częściej korzystasz, gdy szukasz znaczenia nieznanego ci wyrazu w języku 

angielskim? (proszę zaznaczyć jedną odpowiedź) 

raczej korzystam ze słowników jednojęzycznych 

raczej korzystam ze słowników dwujęzycznych 

korzystam zarówno ze słowników jednojęzycznych i dwujęzycznych 
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9. W jaki sposób wolisz korzystać ze słownika internetowego? (proszę zaznaczyć jedną odpowiedź) 

wolę używać słownik korzystając z komputera stacjonarnego albo laptopa 

wolę używać słownik korzystając ze smartfona 

wolę używać słownik korzystając z tabletu 

10. Wyjaśnij proszę dlaczego wolisz używać słownik korzystając z komputera stacjonarnego (lub laptopa) 

albo ze smartfona albo z tabletu. 

11. W jaki sposób najczęściej sprawdzasz wymowę wyrazu w języku angielskim? (proszę zaznaczyć dwie 

odpowiedzi) 

sprawdzam wymowę wyrazu w słowniku internetowym (nagrania wymowy brytyjskich i amerykańskich 

lektorów)) 

sprawdzam wymowę wyrazu w słowniku papierowym 

pytam się nauczyciela 

pytam się kolegi bądź koleżanki 

szukam wymowy wyrazu na dowolnej stronie internetowej 

12. Co z reguły robisz, gdy nie wiesz co dany wyraz w języku angielskim oznacza? (proszę zaznaczyć jedną 

odpowiedź) 

sprawdzam znaczenie wyrazu w słowniku 

zgaduję, domyślam się z kontekstu 

pytam się innej osoby 

szukam informacji w internecie 

nic z tym nie robię 

13. Czy uważasz, że ilustracje w słownikach są przydatne? (proszę zaznaczyć jedną odpowiedź) 

tak 

raczej tak 

raczej nie 

nie 

trudno powiedzieć 

14. Czy czytasz zdania przykładowe w angielskich słownikach jednojęzycznych po zapoznaniu się z 

definicją danego wyrazu? (proszę zaznaczyć jedną odpowiedź) 

raczej tak 

czasami 

raczej nie 

trudno powiedzieć 

15. Czy myślisz, że można dowiedzieć się z angielskiego słownika jednojęzycznego czy dany wyraz np. 

należy do wyrazów często lub rzadko stosowanych w języku angielskim? (proszę zaznaczyć jedną 

odpowiedź) 

tak 

nie 

16. Jak często korzystasz z informacji gramatycznej (np. część mowy, rzeczowniki policzalne i 

niepoliczalne, czasowniki przechodnie, nieregularne formy czasowników, itp.), która jest dostępna w 

hasłach angielskich słowników jednojęzycznych? (proszę zaznaczyć jedną odpowiedź) 

bardzo często 

często 

czasami 

rzadko 

bardzo rzadko 

raczej nie korzystam 

17. Jak często zaglądasz do wstępu (strony początkowe) bądź zakończenia (strony końcowe) słownika 

papierowego? (proszę zaznaczyć jedną odpowiedź) 

często 

czasami 

rzadko 

nie zaglądam do wstępu ani zakończenia słownika 
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18. Jakiej informacji najczęściej szukasz w angielskim słowniku jednojęzycznym? (proszę zaznaczyć trzy 

odpowiedzi) 

znaczenie wyrazu 

wymowa wyrazu 

pisownia wyrazu 

zdania przykładowe 

gramatyka 

kolokacje 

idiomy 

zaglądam do wstępu/zakończenia słownika 

19. Czy coś ci się nie podoba w słownikach, czy czegoś brakuje w słownikach? 

20. Czy korzystając ze słownika online przeszkadzają ci wyświetlające się reklamy internetowe? 

tak 

nie 

trudno powiedzieć 
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APPENDIX B: English translation of the questionnaire items, grouped 
into close-ended and open-ended 

Closed-ended questions 

Question 1: What dictionaries do you usually use? (paper dictionaries; online diction-

aries) 

Question 2: Which of the following online dictionaries do you use for Polish–English 

or English–Polish translation? (Diki.pl; Bab.la; Edict.pl; Ling.pl; PONS; Google Trans-

late; I use other dictionaries) 

Question 3: Which of the following British English monolingual learners' dictionaries 

do you use? (Longman Dictionary of Contemporary English; Cambridge Dictionary; 

Macmillan Dictionary; Oxford Advanced Learner's Dictionary; Collins Online Dictionary) 

Question 4: How often do you use a dictionary? (once a week; twice a week; a few 

times a week; almost every day; every day) 

Question 5: How many dictionaries do you usually use when you are looking for the 

meaning of a difficult word in English? (one dictionary; two dictionaries; more 

than two dictionaries) 

Question 6: What dictionary type do you usually use for writing in English, for exam-

ple, an essay, a letter, a report, or some other written form? (monolingual; bilin-

gual; monolingual and bilingual; I do not use a dictionary, other) 

Question 7: What dictionary type do you use more often when looking for the mean-

ing of an unknown word in English? (I use a monolingual dictionary; I use a 

bilingual dictionary; I use both a monolingual and bilingual dictionary) 

Question 8: What dictionaries do you prefer to use? (dictionaries accessed from a 

computer; dictionaries accessed from a smartphone; dictionaries accessed from a 

tablet) 

Question 9: How do you usually check the pronunciation of a word in English? (I 

check the pronunciation of a word in an online dictionary — audio recordings of 

British and American English speakers; I check the pronunciation of a word in a 

paper dictionary; I ask my teacher; I ask a friend; I look for the pronunciation of a 

word on a random Internet website; other) 

Question 10: What do you usually do when you do not know what a word means in 

English? (I use a dictionary; I guess the meaning from context; I ask someone 

what it means; I browse the Internet for information; I ignore the word; None of 

the above)  

Question 11: Do you think that illustrations in dictionaries are useful? (yes; probably; 

probably not; no; difficult to say) 

Question 12: Do you read the example sentences in English monolingual learners' 

dictionaries once you have familiarized yourself with the definition of a word? 

(I usually do; I sometimes do; I usually do not; difficult to say)  
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Question 13: Do you think that it is possible to find out from an English monolingual 

learner's dictionary whether a particular word is used frequently or infrequently 

in the English language? (yes; no)  

Question 14: How often do you try to obtain grammatical information (part of speech, 

countable and uncountable nouns, transitive and intransitive verbs, irregular 

verbs, etc.) from English monolingual learners' dictionaries? (very often; often; 

sometimes; rarely; very rarely; I do not look for grammatical information in dic-

tionaries) 

Question 15: How often do you read the front matter or back matter of a paper dic-

tionary? (often; sometimes; rarely; I do not read the front matter or back matter of 

a paper dictionary) 

Question 16: What type of information do you usually look for in an English mono-

lingual learner's dictionary? (meaning; pronunciation; spelling; example sen-

tences; grammar; collocations; idioms; front matter or back matter; other)  

Question 17: Do you find advertisements in online dictionaries disturbing? (yes; no; 

difficult to say) 

Open-ended questions 

Question 1: Explain in what situations you would prefer to use a paper dictionary 

rather than an online dictionary. 

Question 2: Explain why you prefer to use a dictionary which can be accessed either 

from a computer, smartphone, or tablet. 

Question 3: Is there anything you do not like in dictionaries? Is anything missing from 

dictionaries? 
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APPENDIX C: Online dictionaries 

Bab.la. (https://pl.bab.la/). 

Cambridge Dictionary Online. (https://dictionary.cambridge.org/).  

Collins Online Dictionary. (https://www.collinsdictionary.com/dictionary/english). 

DICT: English–Polish Dictionary. (https://edict.pl/dict?lang=EN). 

Diki: Słownik angielskiego Online. (https://www.diki.pl/). 

Google Translate. (https://translate.google.pl/?hl=pl). 

Ling.pl. (https://ling.pl/). 

Linguee.pl. (https://www.linguee.pl/).  

Longman Dictionary of Contemporary English Online. (http://www.ldoceonline.com/).  

Macmillan English Dictionary Online. (http://www.macmillandictionary.com). 

Oxford Advanced Learner's Dictionary. (https://www.oxfordlearnersdictionaries.com/).  

PONS. (https://pons.pl/). 

Reverso Context. (https://context.reverso.net/translation/). 
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